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Abstract 
 
Tocal College is a Registered Training Organisation operating within the Department of 
Regional NSW, Department of Primary Industries. Tocal College has been operating since 
1965, helping to build the capacity of a skilled agricultural workforce across Australia. As a 
result of the global pandemic with border restrictions, the industry demand for workers with 
established qualifications and key skills is at an all-time high. 
 
A defining feature of the rural sector is the significant proportion of highly skilled and 
successful personnel who have built their skills through informal learning processes. While 
the agricultural workforce is highly skilled, a lower proportion of the workforce holds formal 
qualifications. Historically, qualifications have not been a barrier to entry with the workforce 
lacking formal qualifications that represent their skill level comparable to other industries. 
This situation is compounded by the dispersed nature of the rural workforce located in 
remote and isolated parts of Australia and poor access to training. Because of these factors, 
there is an opportunity for Recognition of Prior Learning (RPL) to enable recognition of these 
skills, with this “thin and dispersed” workforce ideally suited to an effective online process for 
RPL. 
 
This paper will explore Tocal’s approach to RPL assessment in the digital space for the rural 
sector and how the evolution of ePortfolios in the training and assessment environment has 
made nationally recognised qualifications more accessible and achievable for those in the 
agricultural industry. 

 
 
Introduction 
 
Australian agriculture contributes over $75 billion annually to the economy and accounts for 
55% of land use (Australian Bureau of Agricultural and Resource Economics and Sciences, 
2022). As a result, a highly skilled and accredited workforce has become paramount to 
managing productivity and sustainability across all areas of agriculture. Accessible and 
flexible training and assessment methods developed by Tocal College have contributed to 
agriculture’s workforce for over 50 years (NSW Department of Primary Industries, 2021) 
Adult education is a major function of the College. This is mostly due to the national 
emphasis on building Australia's qualified agricultural workforce (Azarias et al., 2020), 
supported by government-funded initiatives such as Smart and Skilled and Skilling for 
Recovery. 
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Tocal’s Approach to RPL assessment for the rural sector 
 
Tocal College’s approach to RPL has developed from the assumption that adults are not 
“empty vessels” (Freire, 1996). The ability to build a complex and comprehensive range of 
skills and knowledge through professional and non-professional work contributes to an 
individual's overall capability. From these assumptions, the philosophy of a holistic approach 
to training and assessment was adopted by Tocal staff and has become a guiding principle 
when providing vocational education and training services and particularly RPL to the rural 
sector (Bell & White, 2016) . Over recent years the holistic principles in which Tocal College 
has conducted RPL assessment have not changed, however, the platform on which it is 
provided to the students has evolved (Bell & White, 2016). 

 
 
RPL digital timeline 
 
Tocal College RPL portfolio strategies have transformed and progressed dramatically over 
the past 25 years, from the commencement in the mid-1990s with a paper-based process, 
through the adoption of various electronic aids to the current fully electronic ePortfolio 
process. 
 
Initially, moving from a workplace visit and interview and the development of the physical 
RPL case on paper with copious handwritten notes, photocopied documents, and limited 
photographs, to the first electronic version seemed ground-breaking at the time. During the 
years 2000 – 2012, the visit to the candidate at their workplace entailed taking a laptop 
computer, a portable scanner, and a digital camera. Paper forms were still signed by the 
candidate, employer, and assessors to be scanned and included in the ePortfolio case. An 
RPL case was made up of a number of cascading folders relating to each unit, and general 
candidate information, housed on a network drive and passed among assessors and 
validators. 

 
While the information collected as evidence of competency has remained fairly consistent 
since, the system of collecting and presenting the information has transformed through PDF 
Portfolio with Adobe Acrobat X, then a purpose-built Candidate Management System 
(CaMS), then onto the Tocal College Learning Management system – CANVAS, to a current 
system utilising Microsoft OneDrive to store documentation, with on-farm interviews often 
replaced with Zoom or Teams sessions. 

 
Moving ePortfolios online has allowed Tocal College to reach a wider audience at a reduced 
cost. Whereas RPL Officers used to travel all around the State to interview individual 
workplaces to carry out RPL assessments, moving online has allowed staff to spend less 
time and cost travelling, and more time supporting people in the digital space to gain their 
qualifications. 

 
 
Digital accessibility 
 
There exists in Australia, as in many parts of the world, a digital divide, between those who 
have the resources to function optimally in a digital society, and those that do not. The 
Australian Digital Inclusion Index (ADII) shows that while digital inclusion is slowly 
increasing, there remains a substantial digital divide in Australia. One in four people in 
Australia are still digitally excluded (Thomas et al., 2021). People with low levels of income, 
education, and employment, those living in some regional areas, people aged over 65, and 
people with a disability are at particular risk of being left behind. 
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So, while moving the RPL process online has allowed Tocal College to reach more people, 
there are still many potential candidates who do not have the necessary digital capacity to 
be able to complete the RPL process fully online. However, according to a recent study by 
Granwal (2022), 86% of Australians owned smartphones and many aspects of our online 
RPL process can be completed via smartphone. Using apps such as Adobe Scan to capture 
images of evidence, to using email to communicate with the RPL Officer, and sharing files 
through OneDrive. This has allowed us to even more of our target audience. 
 
There are two sides to the digital divide, the first is access to technology, and the second is 
access to the digital skills needed to effectively engage in that technology (Marshall et al., 
2022). There has not been much research done in Australia on the digital literacy of farmers 
(see Marshall et al., 2020). Having worked with them for over a decade in the online learning 
space, Tocal College staff know they are a cohort that faces significant challenges in digital 
literacy. A recent international study by Mokhtar et al. (2022) argues for the importance of 
digital literacy skills among farmers for sustainable food security. The 2030 Agenda for 
Sustainable Development (United Nations, 2015) sets advancing a transformational vision 
identifying that our world is shifting, carrying with it new challenges that must be solved if we 
want to live in a world without hunger, food insecurity, and malnutrition in any of its forms. 
The development of digital literacy is also supported by the wide-scale adoption of digital 
technologies embedded in many items of modern agricultural machinery and equipment. 
Data management is becoming an integral part of many on-farm activities. 
Having low digital literacy does not exclude anyone from our online RPL process, the RPL 
Officer is always available to step a candidate through the process over the phone or via 
video call. What Tocal College is doing through this process is helping build the digital 
capacity of our constituency to further engage with technology and other agricultural digital 
technology - AgTech. The National Farmers Federation and the Australian Government have 
set a target for a $100 billion agricultural industry by 2030 (National Farmers' Federation, 
2018) and the adoption of AgTech has been identified as a key component to achieving this. 
 
 

Conclusion 
 
The importance of understanding the rural sectors’ digital capabilities and limitations when 
discussing the adoption of an ePortfolio platform is essential to the success of providing a 
high-quality, personalised, and accessible service. To enable this, Tocal assessors have 
taken on the role of supporting and guiding students to develop their ePortfolio, using a 
range of techniques to ensure the assessment outcomes are not determined by the platform 
on which it is carried out. However, as the digital capabilities of society improve (Granwal, 
2022), the need for assessors to provide support in the ePortfolio development space is 
declining. 
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Scaffolding strategies for enhancing portfolio learning 
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Abstract 
 
A learning portfolio has the potential to capture the rich conjunction between life, learning and 
life-long learning. However, this potential is unlikely to be reached if we simply say to students 
‘go forth and portfolio’.  Instead, students should be taught the process of capturing, reflecting 
on, and curating their learning experiences through carefully designed and supported portfolio 
activities.  
 
The process of building learner capacity through deliberate learning activity design and/or 
teacher interaction is often referred to as ‘scaffolding’. There are, however, some key 
characteristics that distinguishes this process from other support mechanisms. This session will 
explore the notion of scaffolding and will examine scaffolding strategies that can be used to 
support students to develop skills for sustained portfolio practice. 
 
 
Keywords:  
Scaffolding 
Portfolio 
Learning 
PebblePad 
 
 

Introduction 
Portfolio-based learning is likely to be more successful if the process is scaffolded through 
carefully designed portfolio tasks.  This presentation will address how scaffolding strategies 
might be used to support portfolio development, leading to the development of skills for ongoing 
and independent portfolio curation. 

 
 

What is scaffolding? 
The concept of instructional scaffolding is based on the work of Vygotsky (1978) who suggested 
that guided interactions with a more skilled instructor or peer could facilitate a higher level of 
thinking across a learner’s ‘Zone of Proximal Development’ (ZPD).  The actual term is generally 
attributed to Wood et al. (1976) who described it as a: 
 

process that enables a child or a novice to solve a problem, carry out a task, or achieve 
a goal which would be beyond [her or] his unassisted efforts (p. 90). 

 
Over the years, this expression has become synonymous for the support provided for a learner 
to enable them to engage effectively with a learning experience.  While, the term is used 
liberally, there are three key features that define true scaffolding (Yelland & Masters, 2005). 
These are:    
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1. The purpose of scaffolding is to enable learners to achieve a goal that they are striving 
for.  It is essential that the learner has ownership of the task and knows the outcome 
they wish to achieve.  

 
2. Scaffolding is a process that supports the learner to cross their ZPD, therefore, the level 

of difficulty must be appropriate for the learner. If the task too hard, the student won’t be 
able to grow their understanding from the experience 

 
3. Scaffolding should be a temporary support structure. As the learner becomes more 

confident and competent, the support should be reduced and then removed. 
 
Considering these criteria, it may be that often support provided isn’t scaffolding as such 
(Wilson & Devereux, 2014). It is possible to provide clear structures, targeted instructions, hints 
etc. that are likely to help students to be more successful at completing a task, but unless the 
features outlined here are incorporated, this type of support may be better described as 
‘facilitating’ rather than ‘scaffolding’.  Facilitating students to achieve an outcome isn’t 
necessarily a bad thing, however, if the goal is to teach students to become an independent 
learner, then scaffolding is a better option. As an example, if the support is consistently detailed 
and no consideration is given to reducing the amount of help as the learner becomes more 
competent, it is less likely to lead to a student being able to do the task unaided. In fact, it may 
be that student becomes dependent on this level of guidance and would struggle if required to 
work more autonomously. 
 
 

How does scaffolding work in a digital space?  
 
In the regime of digital and online learning, scaffolding might be incorporated into task design, 
structure, wording, prompts, submission sequences and feedback. Further, support needs to be 
considered across a subject, then across the program, as tasks are sequenced along the 
learning journey. 
 
Scaffolding is an important device for portfolio-based learning, where the student progressively 
builds a digital portfolio that represents learning over an extended time span (Fu et al., 2022). 
On one hand, the portfolio is a unique and personal record of experiences and reflections. On 
the other hand, though, there are exacting requirements for the portfolio that are usually 
prescribed by professional standards.  The challenge here is to ensure that the students engage 
effectively with a range of learning experiences that will address all the required standards, but 
at the same time they need to be empowered with skills to envisage their portfolio and work 
independently to achieve this goal (Polly et al., 2021).  
 
 

Strategies for scaffolding portfolio activity 

PebblePad is designed to support learners as they engage with learning experiences. Artefacts 
in PebblePad are called assets and these can either be created from scratch by the learner or 
they may be generated from resources. Resources are structured templates and workbooks, 
usually created by a teacher or learning designer to support students as they work through a 
task.  The collection of assets in the PebblePad Asset Store provides evidence of learning for 
the learner’s portfolio. Optimally, this activity is scaffolded to enhance learning and to build 
capacity for independent portfolio development.  
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Ownership of the Task 
 
It may take time for students to understand the practice of portfolioing and take on an ownership 
of the process. If tasks are routinely completed using PebblePad, the student’s Asset Store 
becomes a natural repository for students to browse and reflect on for their portfolio. For 
example, if we design a series of small, but connected tasks for students starting out, the 
connections and contribution to learning may become evident later, as the student looks back 
over their learning progression. Portfolio ownership is more likely once the learner has 
assembled a good collection of artefacts to work with.  
 
At a task level, it is possible to provide devices in PebblePad resources that act as a ‘hook’ for 
students to connect personally. This might be a response box that requires a personal 
anecdote, a media picker for an original photograph or even the opportunity to choose a banner 
in a workbook that reflects personal connection. A student is more likely to feel ownership of any 
task when their final product isn’t a cookie-cutter version of other student submissions.  
 
 
Supporting learners across their ZPD 
 
This is challenging, as it requires the teacher to know the learning potential of each student. 
PebblePad’s capacity for a live link to work-in-progress means that a teacher can watch over 
student work and provide prompts or feedback before a task is finished, rather than just at the 
marking stage. If the assessment is designed in iterations rather than as a single fixed point, 
there is more opportunity for just-in-time advice and for revisiting requirements. PebblePad also 
provides devices such as page release, validation, and capability approvals to monitor students’ 
progress. The page-lock mechanism is also a good device to help students capture moments in 
time that they can compare to later understanding.  
 
 
Withdrawing scaffolding as the learner becomes competent 
 
The option to use structured templates and workbooks for all tasks in PebblePad is tempting.  A 
fixed format can make the task easier and quicker, for both students and assessors. This, 
however, is not always the best outcome for learning. As students become more connected with 
their learning goals and more confident with using PebblePad, they need the opportunity to 
show their learning achievements in creative ways. A workbook could become a ‘container’ for 
artefacts that the student use to represent learning experiences or students could build their 
own PebblePad assets to show their understanding, experiences, and achievements. While 
heavily scaffolded resources are a great way to start out, a teacher should constantly look for 
opportunities where they reduce or remove scaffolding to give students more freedom to make 
sense of their own portfolio practices. 
 
 

Conclusion 
 
Instructional scaffolding is an exceptional device for supporting learners, as it can enable them 
to achieve learning goals that would be unobtainable without this support. It is important, 
however, that the scaffolds are learner-focused, to encourage task ownership and learning 
growth, and that these devices are removed as learners become more confident and 
competent.   
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Abstract 
 
ePortfolios are a high impact practice that offer many benefits for student learning and 
engagement (Watson et al., 2016). Many universities are shifting, hastened by COVID-19, to 
more authentic assessment and feedback practices to improve student experience, 
engagement, and employability outcomes (Bare et al., 2021; Martin, 2020; McVitty, 2022). 
ePortfolio practices embedded within curriculum offer affordances to support these outcomes. 
However, in our experience, ePortfolio practice within universities is fragmented and it is 
challenging to build momentum and critical mass.   
 
In light of increased emphasis within institutions and in the literature on feedback, authentic 
assessment, personalised and inclusive learning and programmatic assessment, now is the 
time to revisit the implementation of ePortfolios and ePortfolio practice. Here we draw on 
relevant research and our own experiences to make a case for improved ePortfolio 
implementation, for both project management and learning design. 
 
 
Keywords:  
ePortfolios 
Assessment 
Authentic assessment 
Learning design 
Higher education 
 
 

Introduction 
 
The use of ePortfolios for learning and teaching is a high-impact practice with numerous 
benefits for student learning and engagement (Watson et al., 2016). Higher Education 
institutions were already shifting to technology-based and authentic assessment pre COVID-19 
pandemic (Australian Technology Network of Universities, 2020) and it is likely this trend will 
continue (Bare et al., 2021; McVitty, 2022). As such, institutions will build increasing reliance on 
ePortfolios as a method to support authentic digital assessment and student engagement. 
ePortfolio practice benefits students by enabling them to take ownership of their learning, set 
personalised goals, and draw on their individual strengths, interests and motivations (Watson et 
al., 2016). When designed well and embedded programmatically and/or longitudinally, 
ePortfolios support students in agentic and self-regulated learning  (Eynon & Gambino, 2017; 
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Munday, 2017; Watson et al., 2016), developing confidence and professional identity (Nguyen, 
2013), and graduate employability and workplace-readiness (Mitchell et al., 2021). 
 
However, for the above benefits to be realised, a programmatic approach to curriculum and 
ePortfolio design is needed. Deliberate, programmatic ePortfolio design is important not just to 
enable effective scaffolding of self-regulatory and reflective skills, but also to make explicit the 
relevance and connections across students’ course and profession. Longitudinal use through a 
program provides motivation and habitual opportunities for students to engage deeply in 
ePortfolio practice (Egan et al., 2018; Watson et al., 2016).  
 
Despite the benefits of ePortfolios for student learning, ePortfolio practice in Australian 
universities is often fragmented and over-reliant on the efforts of individual teachers and 
learning designers - making consistent and programmatic ePortfolio efforts difficult. Relevant 
technological knowledge, pedagogical knowledge and content knowledge (Koehler & Mishra, 
2009) is needed to effectively design for, implement and support ePortfolio-based practices - 
such knowledge may be inconsistent across a faculty or institution. ePortfolios are frequently  
and scaffolding opportunities for students to build relevant skills. As a result, students, teaching 
staff and universities are unlikely to experience the full benefits of ePortfolio practice.  
 
In this paper, we draw upon research and our own experience in ePortfolio practice to offer 
advice for building capacity in sustained, effective ePortfolio practice within the Australian higher 
education sector. 
 
 

Challenges in implementing ePortfolio practice 
 
There are a range of factors that can enable or limit educational technology acceptance and 
sustained practice. Eynon et al. (2014) recognise the interconnectedness of ‘multifaceted’ 
challenges to successful ePortfolio implementation (spanning pedagogy, technology, faculty 
engagement, coordination and collaboration, and support needs) that must be overcome.  
 
Similarly, Birch and Burnett (2009) categorise institutional, pedagogical, and individual factors 
as enablers and barriers to educational technology adoption and sustained integration in Higher 
Education in Australia. Using Birch and Burnett (2009) loosely as a framework, we note some 
key factors for academics include:  
 
Individual factors: including personal and pragmatic considerations related to time, 
administration, and perceptions of risk in taking on ePortfolios or ‘unproven’ technologies. Such 
questions may likewise exist for support teams when implementing and supporting ePortfolio 
practice.  
 
Pedagogical factors: when academics’ pedagogical knowledge of ePortfolios isn’t fully 
developed or technologically focused, can lead to issues in transitioning to ePortfolio practice or 
leveraging the affordances of ePortfolios.  
 
Institutional and broader factors: typically related to organisational structures, and accreditation 
and policy limitations that hinder ePortfolio innovation.  
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Proposed solutions and recommendations 
 
Given the challenges outlined above, we propose a way forward which focuses on a learning 
centred approach to embedding ePortfolios in curriculum. 
 

• Designing for ePortfolio practice – including learning design processes that support 
programmatic design, such as programmatic design mapping, holistic and progressive 
assessment, and feedback design. These recommendations are aimed at instructors 
and other teaching staff, learning designers and other pedagogical and technological 
support roles.  

• Building and implementing ePortfolio practice – building programmatic ePortfolio design 
into accreditation processes and curriculum reviews, re-building community of practices 
and overcoming organisational structures and leadership and strategic buy-in. These 
recommendations are typically aimed at the faculty, institutional and broader level.  

 

Designing for ePortfolio practice  
 
Learning design typically takes a backwards design or constructive alignment approach  (see 
Biggs & Tang, Wiggins & McTighe) at a subject/course level. However, to design 
programmatically, we need to use techniques that support mapping and visualisation at a 
holistic program level, including beyond the program. Ways to achieve this may be to use 
curriculum mapping tools and processes, or to incorporate journey or experience mapping 
approaches. Concrete examples and templates can also provide inspiration and support 
teachers’ understanding and can form part of a sustainable support approach. 
 
Feedback cycles should be designed into the approach that take advantage of the benefits of 
formative and progressive assessment, including at a programmatic level. We advocate for 
blending effective feedback practices throughout a program of study, where students participate 
in and implement feedback as they understand it (Winstone & Carless, 2019). Call backs to 
revisit previous assessments should be designed in, to promote uptake and action with 
feedback (Carless, 2019; Malecka et al., 2022), and to support student narrative and identity 
development (Nguyen, 2013), and building evaluative judgement (Tai et al., 2018).  
 
Design approaches should include opportunities for pilots and iterative design; leveraging 
ePortfolio ‘early adopters’ as change agents, supported within a community of practice; and 
considering scalable approaches that start with low-hanging fruit to ensure a positive experience 
for staff and students, and mitigate overwhelm and change fatigue. 
 
 
Building and implementing ePortfolio practice 
 
To enable programmatic approaches, institutions need to provide enabling cultures, structures, 
and processes. This includes support and opportunities for collaborative work across teams, 
such as team-based working days and collaborative curriculum and programmatic design. 
Where possible, a range of stakeholders should be included either in decision making or to 
provide input and feedback – including learning designers and educational technologists, 
students, external or industry partners and assessors, and WIL and placement teams. Such 
approaches ensure that ePortfolio implementations are fit for purpose for all stakeholders. 
Collaborative work also extends to training and mentoring teaching teams, in order to build 
capacity within the faculty and to ensure knowledge retention and buy-in from the entire 
teaching team.  
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For a programmatic approach to assessment to be successful, a department head or program 
lead who prioritises improvement to assessment and allocates appropriate resources will gain 
the most critical mass with staff  (Carless, 2019). In our experiences, leadership is fundamental 
to the sustainability of the ePortfolio implementation in the face of teaching staff changes.  
 
Implementation should also be strategic and systematic. Investment in program leaders and 
course teams is needed for programmatic assessment design (McVitty, 2022). Institutional, 
faculty and learning and teaching strategies should ideally align to and recognise both ePortfolio 
pedagogies and the significant workloads attached for implementation.  
 
Iterative and programmatic approaches mean that ePortfolio implementation will likely need to 
be ongoing - we therefore recommend that ePortfolio practice and implementation is designed 
to be iterative and embedded within existing curriculum and accreditation design/redesign 
processes and timelines. 
 
 

Conclusion 
 
If universities want to move toward more authentic forms of learning and assessment, then 
ePortfolio practices should be part of the approach. In order to see the benefits and success of 
these practices, however, they need to be implemented in a deliberate, holistic, aligned and 
programmatic way. Holistic and deliberate ePortfolio design requires investment across multiple 
levels – strategic and leadership investment, resourcing and time investment, and investment 
into programmatic design processes that integrate and leverage ePortfolio affordances. 
Learning designers and institutions will not see the pedagogical benefits of ePortfolios unless 
they are able to make fundamental shifts to the way they structure and support ePortfolio design 
and implementation.  
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Abstract 
The Education Focussed (EF) Fellowship program was introduced by the UNSW Pro Vice-
Chancellor Education and Student Experience (PVCESE) Portfolio to support EF academics via 
an EF Fellowship Program in all faculties. The vision was for cross-faculty collaboration by EF 
Fellows on strategic projects identified as key for enhancing the student experience at UNSW. 
EF Fellows would bring their expertise in education and a deep understanding of the needs and 
requirements to address various strategic projects. One of these strategic projects was 
focussed on ePortfolio pedagogy and practice. An important consideration was to ensure that 
time was granted to EF Fellows. Each EF Fellow was awarded funding equivalent to 0.4 FTE for 
Term 3, 2021 to allow for time to generate thinking and practice around each strategic project. 
This supported approach enabled the ePortfolio EF Fellowship team to generate a set of 
recommendations for a roadmap towards a hybrid ePortfolio pedagogy and practice system. 
 
 
 
Keywords: 
Education Focussed  
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Graduate Attributes 
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Background 
 
The Education Focussed (EF) Fellowship program was created by the UNSW Pro-Vice 
Chancellor Education Student Experience (PVCESE) portfolio to bring together a team of EF  
addressing the student experience (Blevins & Brill, 2017; Jones, 2018). Student ePortfolios was 
one of these strategic focal areas. The team recognised that the connection between learning 
experiences and what students value in their university learning journey, may be perceived as 
disconnected in their coursework and/or missing in a learning management system (LMS) 
(Conefrey & Smyth, 2020). Development of ePortfolio pedagogy and practice offers a 
‘mechanism’ to address this ‘gap’ for students (Watty & McKay, 2015). Importantly, how 
students may visualise their experiential learning, how that might inform their skills and graduate 
attributes (GAs) recognition while at university and how to make best use of these skills and 
attributes beyond university in future endeavours (Jorre de St Jorre & Oliver, 2017; Polly et al., 
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2017; Thibodeaux et al., 2020). University learning and teaching during COVID-19 times, 
highlighted that building student capabilities for ownership of/and lifelong learning is needed 
(Hammer et al., 2021; Jorre de St Jorre & Oliver, 2017).  
 
The EF Fellowship program enabled our team of EF Fellows, representing different faculties, to 
work collaboratively and develop distributed leadership to address student and institutional 
needs. Together we built a set of recommendations and a roadmap towards a framework as 
posited by (Hammer et al., 2021). We proposed that a future ePortfolio framework needs to 
address and/or contain the following:  

• A universal, UNSW-wide approach to ePortfolio pedagogy, practice, folio-thinking, and 
templates for students to collect and curate artefacts to demonstrate attainment of 
UNSW graduate attributes (GAs) 

• A faculty-focussed strategy mapping/connecting discipline relevant, student learning 
experiences/reflection/assessment-feedback artefacts with program learning outcomes 
to UNSW GAs and how that could be harmonised across UNSW 

 
 

Approach 
 
The important aspect to this PVCESE-funded EF Fellowship program was to enable connection 
of institutional strategic initiatives and processes (top-down) to course and practitioner (bottom-
up) systems. Connection and alignment of various elements and stakeholder needs are 
important when considering strategic ePortfolio implementation in universities (Readman et al., 
2013; Slade et al., 2017; Thibodeaux et al., 2017). The EF Fellowship approach leveraged our 
combined skill sets and insights into various elements that needed investigation to address how 
we may achieve this. The key aspect to this was meeting in the middle and therefore 
harmonising across UNSW to get an ePortfolio pedagogy and practice that was aligned for the 
university, faculties, and all stakeholders to enhance the student experience (Blevins & Brill, 
2017). Elements included curriculum mapping at course and degree program levels, a literature 
review to address the landscape at the international and national levels, invitations for 
colleagues at other institutions to present their institutional ePortfolio systems and cases, 
assessment of existing ePortfolio pedagogy and practice at UNSW, badging and 
microcredentialling and the role of reflective practice and feedback; particularly creating a 
feedback loop and feedback literacy as Carless and Boud (2018) have previously discussed. 
These elements all worked together to generate a set of recommendations and a roadmap to 
ePortfolio pedagogy and practice which was platform agnostic that could inform a future 
framework. While a university-wide framework is yet to be developed, the ePortfolio EF Fellow 
team findings recommended that a hybrid format of curriculum mapping to address skills and 
GAs development coupled with reflective practice and feedback be explored.  
 
 

Outcomes  
 
The EF Fellowship program engaged interest from the EF community via an expression of 
interest (EOI) call out. EF Fellowships were awarded on the quality and focus of the application, 
with a lead selected to manage each strategic project. The most important element in enabling 
EF Fellows to work together was to provide a support structure and internal funding to buy out, 
for example, time required to perform teaching administrative tasks. Each EF Fellow received 
0.4FTE paid teaching relief for term 3 (10 weeks) in 2021, which reduced workload to create 
time to think and develop ideas and processes to address issues raised within each strategic 
project. PVCESE program outcomes included bringing together EF academic teams to work on 
key education initiatives and leveraging the collective EF skill set across faculties and schools at 
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UNSW. The ePortfolio EF Fellowship team was an example of a successful program outcome 
with our key aim being to design and develop a set of recommendations and a roadmap toward 
harmonised ePortfolio pedagogy, practice, and implementation for students at UNSW. 
 
 

Conclusions 
 

When addressing project needs, we identified that EF academics are key stakeholders in higher 
education initiatives. This is especially relevant in research intensive universities with emerging 
teaching intensive profile, where EF academic insight should be leveraged to address key 
university strategic education initiatives and projects. Challenges were also identified which 
included working collaboratively as stakeholders with negotiated heavy teaching workloads as 
EF academics. Ensuring stakeholders, who are faculty colleagues with heavy teaching and/or 
research workloads, have capacity to implement ePortfolio pedagogy in courses and programs 
especially during and emerging from the COVID-19 pandemic. A funded support system for EF 
academics to undertake key university strategic initiatives was a valuable way of engaging 
academic stakeholders in having an active role in each strategic initiative. Stakeholder 
understanding of the future currency of ePortfolio pedagogy which is linked to UNSW graduate 
attributes and life-long learning were important learning outcomes for our ePortfolio EF 
Fellowship team in this process. 
 
The focus of this presentation will be on how a team of UNSW EF academics, determined a set 
of key elements required for effective university-wide, student centred ePortfolio pedagogy and 
practice at a research-intensive, and emerging teaching intensive, Australian university.  
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Abstract 
 
In 2019, a broad, cross-university assessment project at RMIT University outlined ‘The RMIT 6 
Characteristics of Authentic Assessment’. With a commitment to enhancing learning and 
developing competent professionals, these characteristics were socialised with academic staff 
who were encouraged to adopt them by developing assessments that were linked to real work 
tasks; better preparing students for the workforce. This paper will outline one case study, where 
a more traditional style essay was replaced with an authentic assessment to be more career 
relevant and more engaging for students. We will explore the design considerations that 
eventually crafted the assessment, where we aligned with learning outcomes and, importantly, 
the diverse cohort with diverse careers in mind. It is our intention to share the step-by-step 
approach we took to outline a blueprint for future assessment designs.  We will also 
demonstrate how the learning design was applied in an eportfolio approach using a PebblePad 
workbook.  
 
 

Introduction  
 
With a strategic direction to enhance learning at RMIT, the ‘Program Transformation Project’ 
was launched, focussing on broad adoption of authentic assessment. A team was formed to 
lead the change in practice and authentic assessment characteristics were defined based on 
the work of Villarroel et al. (2018), Ashford-Rowe et al. (2014), and Boud (2001); challenging, 
collaborative, critically reflective, producing an artefact, applied knowledge, and feedback that 
develops evaluative judgement (see Fig. 1).  
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Figure 1 
The RMIT Characteristics of Authentic Assessment 
 

 

 

The project included a Professional Development series to upskill academics in new 
assessment approaches which inspired one academic to explore possibilities for a more career 
relevant assessment for a new Aviation course, one that would cater for the needs of students 
with diverse career paths in mind. Using the newly drafted authentic assessment characteristics, 
the team commenced the design process; the key goal was to design an engaging and industry-
relevant assessment that would appeal to the diverse cohort and form a central part of the 
learning process. Because the cohort was so diverse with multiple career pathways ahead, the 
characteristic of ‘Transferable knowledge and skills” was chosen as the starting point to ensure 
engagement for all students.  This paper tells the design story. 
 
 

Assessment as learning 
 
Before we progress, it is important to clarify our underlying philosophy, that of assessment ‘as’ 
learning. Out of the three types of assessment, ‘of’, ‘for’, and ‘as’ learning; assessment ‘as’ 
learning stands out as most beneficial for students.  Yan and Boud (2022) note it serves the 
purpose of, “using assessment to support learning” (p. 15). Harlan (2006) adds that it not only 
supports learning but motivates learners: 
 

Those with personal interest in particular activities persist in them for longer, learn 
from them, and enjoy the activities more than those with less personal interest .(p. 
64) 
 

Using assessment as learning ensured we didn’t fall into the trap of delivering what Freire 
(1996) coined as ‘banking’ style education, where learners are mere receptacles of information. 
It provided the platform for a deeper learning philosophy based on reflection and discourse. 
Boud (2001), articulated the importance of reflection in the learning process, providing time to 
process learning and ideas. Reflective learning enables learners to develop ‘ownership’ of 
material, making it more personally meaningful and improving understanding. However, the 
learning that learners ‘own’ must be framed within the Course Learning Outcomes (CLOs). 
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Constructive alignment 
 
With the basic philosophy of industry-relevant, reflective, and meaningful learning in place, the 
next consideration for the design team was that of ‘constructive alignment’. John Biggs, founder 
of the term, taught us “The underlying principle…is…assessment tasks should comprise an 
authentic representation of the course intended learning outcomes” (Biggs & Tang, 2011). The 
CLOs paint the picture of what students are required to be able ‘to do’ according to the verbs 
used; these verbs guide us on appropriate forms of assessment. Terms like ‘demonstrate’ 
‘describe’ ‘critically evaluate’ had to be built into the assessment design. The disparate nature of 
the CLOs (see Appendix 1) didn’t seem to point to one large project. Instead, they appeared to 
present an overview of the aviation industry, so, a compilation of evidence was starting to 
appear as an answer.  
 
 
Designing for the cohort 
 
In addition to CLOs as central to the assessment design, so were some crucial questions about 
the cohort: 
 

• Who made up the learners; to ensure the design met the cohort needs 

• What were their intended industry roles; to design meaningful industry-relevant tasks  

• What year level; to understand skill base and scaffolding required 

• How did the course fit into the whole program; relevance to other courses?  

 
In this case, the cohort was made up of students from multiple pathways, pilots, airline 
managers, airport staff, air traffic controllers; all from mixed year levels. What is important to a 
pilot may not be as relevant to someone expecting to work in a city-based airline office. Our next 
challenge was how to make this assessment relevant to all.  
 
 
The importance of relevance 
 
To ensure relevance, the design had to be meaningful to all students. With such a disparate 
group, how could each student personalise the learning? Jon Ord (2012) highlighted that,  
 
 

For experience to be educative it must be meaningful, and the educator must 
have made deliberate attempts to understand the meaning of the experiences 
of those he is attempting to educate. (p. 69) 

 
 
Jean Piaget's theory of constructivism provided a solid framework for understanding what was 
required for the assessment design. We wanted learners to construct their own knowledge on 
how the learning would affect their individual pathways as they move into their varied careers.  
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The eportfolio approach 
 
Next was to decide on assessment style. Each learning design should set out with a clear 
understanding of its goals. Ours was clearly for learners to construct their own knowledge by 
aligning with individual career goals and engagement with relevant, authentic assessment. 
Villarroel et al. (2018) stated that authentic assessments, by design, afford more engagement 
and active learning. So, what type of authentic assessment was it to be? With constructivism 
being at the heart of authentic assessment Honebein’s (1996) pedagogical goals for 
constructivism were important in the decision: 
 

• embed learning in realistic and relevant contexts (p. 11) 

• encourage ownership and voice in the learning process (p. 12) 
 
To provide students with that ownership and voice the option of an eportfolio approach was 
adopted. 
 
 
The assessment: A reflective eportfolio 
  
A PebblePad eportfolio was developed using the ‘Workbook’ feature to guide weekly activities in 
a scaffolded manner. With relevance foremost in our minds, the idea of framing the assessment 
as ‘Create your dream job’ was born.  
 
 

Figure 2  
An Excerpt from the Portfolio  
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To establish relevance, learners were asked to tackle the varied learning outcomes weekly in 
their portfolios by approaching them from the perspective of their dream job, e.g., Choose a 
dangerous weather hazard… that impacts ATC operations and explain both the associated risks 
and the potential impact on your role. Reflect on how understanding these implications will allow 
you to perform better in your role. 
 
 
Other design features of the eportfolio ensured learners were empowered to succeed: 
 

• Ownership – including a photo and outline of proposed job functions  

• Motivation - explaining why the assessment was chosen; ‘…looking at each of the 
learning outcomes through the lens of how it will affect your future industry role, will bring 
the course alive for you’.  

• Guidance - explicit instructions on reflective writing with examples of language  

• Realism - Weekly word limits of 300 ensured achievability for students and markers  

• Metacognition - mid-way reflection point provided an alert to those falling behind, while 
final reflections pulled the whole assessment together.  

The design provided surprising results. Learners demonstrated a deeper connection with the 
material than with previous essays, while teaching staff were assured students covered all 
CLOs. 
 
 
Figure 3(a) and (b).  
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Excerpts from One Student Response to ‘Create your Dream Job’ 
 

 

Conclusion 
 
Our blueprint for learning design is multi-faceted. It encompasses key components of 
educational philosophies together with important steps to develop engaging and motivating 
assessments based on a constructivist approach. It requires clear understanding of cohort, 
proposed job functions and authentic assessment design. It offers a framework to underpin the 
development of eportfolio assessments based on building individual meaning to learners. 
Ultimately, we had engaged learners with a relevant assessment using deliberate design in a 
PebblePad portfolio approach. Personalised and meaningful, it worked on all levels.  
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Abstract 
 
Authentic portfolio-based assessment and reflective practice underpin the development of 
professional competence, preparing students for future careers in the professions. Working as a 
professional often means working alone and making important decisions without direct 
supervision. To do this well, students must develop evaluative judgement skills (Tai et al., 
2018), so they are equipped to reflect on their progress and to appreciate how their own work 
aligns with given standards. 
 
It is important that authentic portfolio tasks are designed to include evaluative judgement 
components that incorporate rich dialogical feedback, as opposed to monologic feedback.  This 
paper will explore some feedback options and how, when technology is applied with thoughtful 
design, it can aid students in developing professional standards by applying judgement skills 
developed through meaningful dialogue with their teachers, their peers, and industry. 
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Introduction 
 
Authentic assessment is part of the rhetoric for improving the Higher Education experience and 
better preparing students for the workforce. According to Ashford-Rowe et al. (2014), authentic 
assessment must be challenging, and outcome focused. It must include transferable knowledge 
and skills, and opportunities for self-evaluation and reflection. It also needs to be work related 
and in context, and should include feedback discussions, and collaborative activities. This might 
be seen as a checklist when designing authentic portfolio assessment tasks, but it is not enough 
to address each of these principles at a basic level. These tasks need careful implementation so 
that an ongoing and authentic dialogue between learners, their teachers, their peers, and 
industry stakeholders becomes an essential component of the learner’s portfolio and a catalyst 
to develop competent professionals with complex evaluative judgement skills.  
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Industry requirements 
 
If higher education providers are to achieve the goals industry have set, then it is important to 
develop evaluative judgement skills in learners.  Evaluative judgement is “the capability to make 
decisions about the quality of work of self and others” (Tai et al., 2018, p. 471). Given that most 
industries have a set of professional standards, learners should be provided with portfolio-based 
assessment where they judge their work against those standards.  This will help them see 
themselves through a professional lens, they will learn to critically self-assess, and this will put 
them in good stead for a future career. 
 
The teacher’s role in this process is to provide meaningful and helpful feedback on portfolio 
tasks.  Boud (1995) ascertained that feedback is central to building evaluative judgement skills. 
Feedback must be designed to align with developing a self-awareness of quality, enabling 
students through critical reflection.  Unfortunately, much traditional feedback is of little use, as 
no development strategies are provided. Further, feedback is often teacher dominated, as  
Johnson and Molloy (2018) recognised: 
 

  … monologic feedback style positions the learner in a passive role and assumes that 
learners automatically enact desired changes. However, studies … indicate that learners 
often do not understand feedback comments, or struggle to apply strategies to improve 
their work (p. 167). 

 
 

Strategies to build evaluative judgement skills  
 
Feedback needs to be carefully designed to ensure that it helps students to build their 
evaluative skills. Henderson et al. (2018), outlined three key conditions for the success of 
feedback: capacity, design, and culture. Building capacity starts on day one by incorporating 
feedback literacy into portfolio task design. To build capacity for self-regulation, learners must 
understand the value of it, should be encouraged to reach out to peers and teachers for 
feedback rather than seeing feedback purely as a summative option.  
 
Ongoing opportunities to self-evaluate must be readily available. Teachers must scaffold the 
activity holistically, meshing the learning and assessment seamlessly, and providing structure 
for feedback that is meaningful, constructive, and adds value. It is also important to build a 
culture across programs through ongoing embedded reflective activities and to adopt 
technologies that enable easy feedback discourse. These processes will subsequently build 
evaluative judgement in learners. 
 
Dialogic feedback should replace monologic feedback as the dominate style of teacher/student 
exchange. Both learners and teachers need to develop skills in dialogue that leads to rich and 
engaged learning experiences, where students are enabled to critically reflect on their own work 
and that of peers. Scaffolded guidance on how to do that well is essential, as reported by 
Johnson and Molloy (2018) when they outlined the problems with student feedback: 
 

They did not offer a genuine analysis of their own performance and their responses 
echoed the generic nature of the educators’ enquiries. Notably, educators did not 
explicitly ask learners to compare their performance to a standard or target performance   
(p. 169). 
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Strategic learning design can overcome the many problems with feedback and assist in guiding 
learners in the development of their evaluative judgement skills. Some techniques for doing this 
include: 
 
• Design weekly opportunities to evaluate work; learners share their portfolio writing in groups 

and provide critical feedback to each other. 

• Demonstrate a piece of portfolio writing to the class and critically evaluate with students. 

• Encourage learners to align and map their writing with industry standards. 

• Create a safe atmosphere so learners feel empowered to share judgements. 

• Design iterative tasks where students regularly submit their portfolio and act on feedback. 

• Engage technologies to provide the space and structure needed to provide dialogic 
feedback. 

 
When applied thoughtfully, technology can provide the space and a solid framework to design a 
rich feedback environment. The concept of portfolios for reflective practice can logically lead to 
an appropriate structure to build this constructive environment.  
 
 

Supporting evaluative feedback in PebblePad  
 
PebblePad is a “Learning Journey” portfolio platform that facilitates the notion of ongoing 
dialogic feedback.  The platform offers a powerful tool set that enable this to happen in a 
purpose-built environment. These are: 
 

• Workbooks that provide a scaffolded learning environment to build skills in evaluative 
judgement using exemplars, standards, guidelines, and rubrics. 

• A dedicated feedback area to develop feedback conversations as students work on 
portfolio tasks. 

• A peer feedback feature to develop good evaluative judgement conversations. 

• Embedded program-wide mapping to enable reflection and self-assessment skills. 

• Evidence collection ability to document developing skills. 

• The ability to invite external industry assessors to provide formative feedback and 
develop rich dialogue. 

 
An example of PebblePad being used to support good feedback practice was the Engineering 
Capstone Project at RMIT (RMIT University, 2022). This end-of-course portfolio project was 
usually hosted as a large face-to-face event, but it was changed to an online event in 2021, and 
it enabled industry stakeholders to provide direct feedback on student projects in a virtual 
space. The new format for dialogue proved to be successful in creating a space for more 
complex feedback discussions. This contrasted to the previous quick summative feedback as 
industry stakeholders meandered around the live event. The outcome was successful and the 
rich conversations with industry demonstrated a truly authentic approach to feedback and 
learning (see Figure 1). Some students were even lucky enough to be invited to contact their 
industry assessors when ready to find work. 
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Figure 1 

The RMIT Capstone Project Demonstrating Industry Feedback in the Feedback Panel in 
PebblePad 
 

 
 

 
Conclusion 
 
As learning contexts adopt more purposeful models of authentic portfolio assessment and 
preparing learners for their professions, the success of initiatives will hang on solid learning 
designs that aim to build skills of self-regulation in learners. Designs should prioritise the 
practice of using dialogic feedback to build evaluative judgement skills. Adopting technologies, 
such as PebblePad, will provide the environment that this can be done with ease and even 
involve industry in the conversation with their upcoming talent.  
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Abstract 
 
As digital citizens, educators and students encounter a suite of ethical concerns uniquely 
impacted by the digital sphere, including accessibility, intellectual property, training and support, 
advocacy, and labour. As such, institutions need to consider sustainable strategies for preparing 
all their members to understand and effectively navigate potential issues. ePortfolios provide 
one such approach and offer a case study for observing the intersection of digital practices and 
ethical concerns that result from our increasingly hybrid worlds. Thus, the establishment of the 
Association for Authentic, Experiential, & Evidence-Based Learning’s Digital Ethics in 
ePortfolios Task Force to comprehensively examine these issues and provide support 
resources for the sector is timely. Now in its third year, the Task Force focuses on sector 
support and delivering a multi-university research project to better understand ePortfolio work 
in higher education. Here, we explore the labour required to support ePortfolio practice and 
strategies for making ePortfolio work sustainable. 
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Introduction 
 
Since 2019, The Association for Authentic, Experiential, & Evidence-Based Learning 
(AAEEBL) Digital Ethics in ePortfolios Task Force has examined the intersection of ePortfolio 
practice and ethical concerns1. In its first year (2019-2020), the Task Force published the 
Digital Ethics Principles in ePortfolios: Version 1, outlining ten principles. Each principle has 
an overview statement, application strategies, practice scenarios and resources for further 
reading. In its second year, the Task Force published Version 2, adding three additional 
principles. During its third year, the Task Force focused on sector support, offering a series of 
webinars, and developing a multi-university research project to better understand ePortfolio 
work in North American higher education. In short, we sought to put the principles into 
practice rather than merely advocating for them. 

 
 

Community collaborations 
 
Collaboration with peers, within an institution and beyond, was an integral part of the Task 
Force’s work. As such, the Task Force provided a series of workshops and webinars, facilitated 
by Task Force members, and designed to support ePortfolio practitioners. Likewise, these 
sessions provided an opportunity for the ePortfolio community to speak back to the principles, 
informing their design and ongoing evolution. This iterative process is intentionally invitational 
and inclusive, demonstrating the values the principles espouse. 
 
The aim of this paper is to briefly outline the progress of the Task Force, then focus on one 
principle, the (In)Visibility of Labour, and its implications for the sustainability of ePortfolio 
practices. 

 
 

Neoliberalism, sustainability, and the visibility of labour 
 
Neoliberal ideology, which allows the free market to ‘determine both the price and the value 
of everything’ (398Tickell & Peck, 1996) has corporatised Australian higher education for 
decades, a situation whereby institutions are service providers to students as individual 
consumers of knowledge, strategically focused on quickly passing through study to 
employment (Fitzsimmons, 2015). Corey and George (2019) in their community engagement 
projects comment that the neoliberal-based higher education maintains and promotes 
invisible labour. making it resistant to change. Therefore, the authors focus on improving 
sustainable practices at a local level for faculty members, through recognition of labour and 
support provisions. Under this transactional system, students can also suffer from a lack of 
relational pedagogies which encourage engagement, critical thinking, and miss out on 
affective and supportive learning (Desierto & De Maio, 2020) that requires a vital hidden 
factor - human labour (Hayes, 2018). 

 

1 
For the history of the Task Force, see 

Cicchino, A., Haskins, M., Gresham, M., Kelly, K., Slade, C., & Zurhellen, S. (2021). Digital ethics in ePortfolios: 
Developing principles, strategies, and scenarios. International Journal of EPortfolio, 11(1), 67–82. 

Cicchino, A., & Slade, C. (2021). A continuing consideration of digital ethics in ePortfolios: Expanding AAEEBL’s 
Digital Ethics Principles in ePortfolios resource ePortfolios Australia, 2020 Eportfolio Forum Online, 
eBook of Shortened Peer Reviewed Papers, 2-6. 

Kelly, K., Gresham, M., & Zurhellen, S. (2021). An analysis of digital ethics principles in action. AAEEBL EPortfolio 
Review, 4(2), 34–42. 

A copy of the AAEEBL Digital Ethics Principles V.2: Version 2 can be found at 
https://scalar.usc.edu/works/aaeebl-digital-ethics-principles-v2/index 
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The Task Force recognised the importance of this Visibility of Labour Principle which reads as 
follows: 
 

Learning is invisible labour. Constant shifts in technologies, strategies, rhetorical 
knowledge, technical skills, genres, and professional expectations require 
ongoing efforts by all stakeholders. The ability to develop, implement, create, 
support, and assess ePortfolios requires faculty and staff to have multi- 
disciplinary expertise that should be recognised and rewarded by the institutions 
in which ePortfolio work takes place. In addition, the intellectual and affective 
labour and personal risk required of students to learn and employ new platforms, 
genres, and compositional practices when designing and creating ePortfolios, 
should be recognised and rewarded. 
 

Further, given the increasing interest in and significance of issues of labour in the COVID-19 
pandemic education context, we chose to enact the Visibility of Labour principle by developing a 
survey to capture the often unrecognised and, therefore, devalued work that comprises 
ePortfolio practice. Inspired by models such as the International Writing Across the Curriculum 
(WAC)/Writing in the Disciplines (WID) Mapping Project and US National Census of Writing 
(NCW) Surveys, this study aims to identify, compile, analyse, and facilitate activity and interest 
in ePortfolios in higher education by surveying ePortfolio practitioners and related professionals 
in the US and Canada. This project strives to define ePortfolio practice as an emerging field, 
identify skill sets new practitioners need to effectively join this field, and mark approaches to 
implementing ePortfolio practice in a variety of contexts. 
 
Moreover, this survey models one strategy for making labour visible within one’s local context, 
as participants might replicate and modify this survey for their own use within departments or 
institutions. As such, the project will provide a macro demonstration of the Visibility of Labour 
Principle by generating a large-scale report of common ePortfolio work and practices that 
individuals might use to advocate for strategies, resources, funding, and more. In addition, it 
offers a micro demonstration of the principle in action, offering one strategy for highlighting the 
work of ePortfolio practice and advocacy. Similar projects will be conducted internationally to 
generate a comprehensive view of the field. All those involved in ePortfolio use will find these 
digital ethics resources useful, particularly in an emerging post COVID-19 future. 
 
In preparation for sharing the survey, we hosted three workshops for various audiences focused 
on the relationship between recognised labour and sustainable ePortfolio practice. These 
events introduced participants to definitions of labour visibility and care work2 and invited them 
to characterise these concepts within their local contexts, using the following questions: 

 
 

2 Data feminism scholars Catherine D’Ignazio and Lauren F. Klein (2020) identify labour visibility as critical to feminist 
praxis in digital spaces. They argue that ‘[t]he emphasis on giving formal credit for a broad range of work derives from 
feminist practice of citation’ (p.185) and insist that ‘[s]howing the work is crucial to ensure that undervalued and invisible 
labour receives the credit it deserves’ (p.201). One of the more globally recognised forms of invisible labour is ‘emotional 
labour’, a term that feminist sociologist Arlie Hochschild developed in the 1970s to depict the work required to manage 
feelings ‘in response to the demands of society or a particular job’ (idem, p.192). Care work is a closely related concept 
developed by Nancy Folbre in the 1990s to identify types of work that are ‘undertaken out of a sense of compassion or 
responsibility for others, rather than with a goal of monetary gain’ (p.199). This is particularly relevant to studies of 
digital activities in higher education, as educators who engage in such work with students should take on the 
responsibility of teaching students how to engage ethically. To do so, of course, they must expend time and energy to 
stay up to date on ethical practices, and they must recognise their positions of authority and choose to be responsible 
for how they exercise it. Almost all this work is done without any promise of monetary compensation or explicit reward. 
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• What kinds of work do you think of when we say “ePortfolio labour”? 

• What kind of actions are often needed in order to effectively implement, 
support, or advocate for ePortfolios? 

• What differentiates ePortfolio work from other forms of institutional labour? 

• Where do you see this kind of "care work" in your own situation? 

• How would you describe it (terms, settings, places, people, etc.)? 

• What are some strategies that might be implemented for valuing or validating this 
kind of labour? 

 
From these early conversations, we gleaned the following strategies: 
 

• Setting aside a week of the semester in which classes are cancelled and faculty 
time is dedicated to professional development focused on ePortfolios and/or 
digital ethics. 

• Establishing a dedicated email address (or communication point) for ePortfolio 
support, resulting in on-going archive of inquiries and needs related to ePortfolio 
work. 

• Marking each interaction in an ongoing spreadsheet or time management 
software (emails, phone calls, workshops, student appointments, faculty 
appointments, etc.) and approximate time needed to prepare, conduct, and 
follow-up on each. 

• Inviting employers and alumni to events to share their insight into the 
value of ePortfolios. 

• Ensuring that strategic institutional plans, college and program plans, and 
personnel job descriptions include language identifying and setting aside 
resources for this type of labour. 

 
This list will continue to grow as the Task Force collects strategies and shares them via 
organisational mechanisms. 
 
 

Conclusion 
 
The Digital Ethics Principles in ePortfolios is a living document created for and by the 
ePortfolio community and is intended to be actionable rather than empty advocacy. The 
ongoing efforts of the Task Force will focus on simultaneously refining and enacting the 
principles in support of the growing number of ePortfolio practitioners worldwide. 

 
Finally, we explicitly acknowledge that ePortfolios represent a case — and a particularly 
powerful one — of the role of ethics in any form of digital activity or communication. For 
this reason, these principles may be of value to any educator engaged with designing and 
supporting digitally enriched activities in an increasingly online education environment. 
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